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AESTRACT 



The purposes of this study were (1) to devise two 
forms of an instrument for measuring the listening ability of first, 
second, and third graders; (2) to test the instrument on students and 
teachers; and (3) to measure the reliability of the instrument. To 
obtain objective data concerning the listening ability of young 
children (6*9) , four subproblems were examined: (1) the relationship 
of listening ability to intelligence and achievement and the relative 
listening abilities of (2) males and females, (3) first, second, and 
third graders, and (4) black and white students. The listening skills 
measured (comprehension, interpretation, and evaluation) were derived 
from Bloom's taxonomy. The listening test was administered to 453 
white and 255 black primary school children by their own teachers. 
Achievement was measured by the Stanford Achievement Tests and 
intelligence by the Kuhlman-Anderson Test. Analysis of the data 
indicated that listening ability correlated more highly with 
achievement than with the intelligence measure. There was no 
difference in the listening scores of males and females. There was a 
significant, but not unexpected, difference in scores obtained by 
students in each grade level. An extremely significant difference 
revealed that black children were about one standard deviation below 
white children as measured by these listening ability instruments. 
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YOUNG BLACK AND WHITE LISTENERS 1 



Elizabeth Walters 
Clear Creek School District 
Seabrook, Texas 



Investigators have agreed that there is a separate listening factor 
which can be measured objectively. They have further found that listening 
skills improve with Instruction. Some educators have Indicated that syste- 
matic instruction is as necessary for listening as for reading. While it 
has been proven that upper elementary grades could be tested objectively for 
listening ability, little has been known about specific listening abilities 
in the lower grades because there has been no standardized test published for 
use with primary grades . A reliable means of measuring listening ability in 
primary grades seemed to be necessary for teaching listening systematically. 



was th ®,P ur PJ se ,?f this stud/ (1) to construct two forms of an instru- 
"5* f 0r /5? a ! ,J, l n9 . t 5? 1 ] sten1n 9 MU** of children in grades one, two, and 
•or®®* \2) to test the instrunent by using the students and their teachers; 
and (3) to analyze the items and measure the reliability of the instrument. 



order to obtain objective data concerning the listening ability of 

i?SL^l 1 2 ^? 4 * th ? e , s l! b ;?r oblem5 " ere ^lored: (1) the relationship of 
listening ability to Intelligence and achievement; and whether there was 

SJ.E* 1 ?? d1f f erence between the listening ability of males and fe- 

« ? tudents 1n f1rst » second, and third grades; (4i and Black and 

wni te students . 



. ] ** J h l 1dre "» of thirty-five percent Mere Black, In 

* *l"2 1 f.* d !? 01 district near a large Metropolitan area in the southMest, 
except the absentees on the test dates, participated in the study; Item 

an^thrflMW^ir^’SI s f ud f nts ' Pr el1»rinary tests Included another 810, 
students" 1 f of ** 1nstn ** ent *«re tested on the reMalning 748 
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rel1abiliS*' fSOn1an C ° efficient 0f Linear Correlation was used to Measure the 

and J? uf n ciency of <Mrect criteria f «r evidence of concurrent 

llrti?r d1 U w “ fjecossary to rely heavily on construct va- 

test^Is IS! nil , ) "ff re ? c f s ** ieh are dr * m fr *» Indirect evidence that the 
test measures what it claims to measure. 

Ta*nJ[!!!!! li S r5 n1n ?4 S,c1 ] 1 L^ 0 ** neasured were derived in most part from Bloom's 
^fl^ . CyggtlvM ■ the Cognitive Domain / Listening skills to 
cfjjf« ure ? 'if r®. ? s f°H<5s2 0) Comprehension through identifying main ideas 

?lt?» C S!L^i, 1S *, Se ? uen “ of 1deas * and “oootoH -oanlngs; 12) ilJterere! ' 
throu^i displaying the implication of ideas, implication of details 

t*<! and (3) Evaluation and application by reans of Judalna 

reco9ni2,n9 ,ntent - 

Fearing, Texas Honan's University. ^ “ r we oirection of J. L. 
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The listening selections were chos om materials two or three grade - 
levels above the reading level of the g. for which the test Is Intended. 
This was done because the listening vocabulary of primary children has been 
shown to be much larger than their reading vocabulary. 4 The Items in the 
Instrument are multiple choice with three options as opposed to the usual 
five. Research shows that primary children are confused when they are con- 
fronted with more than three choices. 

Listening materials were chosen for the type of skills being tested. It 
was not difficult to select material for testing for "main ideas, "details", 
and other simple comprehension skills. It proved much more difficult to 
find material to test for "interpretations" and “evaluation". Testing for 
“implications” was made possible by the use of poetry wherein meanings are 
often implied. Fables were useful in testing of “intent" and “evaluation". 

The items which tested the student's ability to listen to and follow 
spoken directions were devised by the investigator. Primary children, as a 
rule, had no trouble in remeobering and following one direction. It was the 
second and third direction which discriminated between “good" and “poor" 
listeners. 

Each teacher participating in the study administered the tests to her 
own class. It was reasoned that young children would react more freely to st 
familiar voice than an unfamiliar one. The selections were all read by the 
teachers themselves. They were instructed to practice the selections before- 
hand, so as to interpret them with expression and meaning. Both forms of the 
test were given within one week in order to minimize between-test- learning. 

The tests, which had been constructed from pre-tested, discriminating 
items in the middle range of difficulty, were scored, tallied, and analyzed. 

An item analysis was done to determine the effectiveness of individual items. 
None of the items discriminated negatively, and all the distractors func- 
tioned. 

Achievement was measured by the Stanford Achievement Tests. The available 
scores were correlated with corresponding listening scores with a resulting 
.638 for Test I and .650 for Test II. Those correlations indicated a sub- 
stantial relationship between listening ability and scholastic achievement. 

Intelligence was measured the Kuhlman-Anderson Test, the quotients were 
correlated with the corresponding listening scores with a resulting .422 for 
Test I and .512 for Test II. Listening as measured in this study, correlated 
more highly with achievement than with intelligence. 

A comparison was made of listening abilities, as measured in the study, 
of Black and White students. A z ratio was used to determine the significance 
of the difference in means. The findings of this study indicated a signifi- 
cant difference in the listening ability of the two groups of students. 
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Test I 
Test II 



Black White z 

9.85 12.29 10.26** 

9.70 12.62 12.02** 



♦♦Significant at the .01 level. 

There was a difference in means of almost one standard deviation. 
A summary of the important comparisons were as follows: 





Mean Raw Scores 




Sub-group 


Test I 


Test II 


Grade One 


10.14 


10.13 


Grade Two 


11.18 


11.54 


Grade Three 


12.93 


13.05 


Male 


11.42 


11.61 


Female 


11.40 


11.52 


White 


12.29 


12.62 


Black 


9.85 


9.70 


When the means were compared and analyzed by using 


a z score there 


was found to be no 


significant difference in the listening scores of males 



and females. There was, however, a significant but not unexpected difference 
in the scores obtained by students in each grade level. An extremely significant 
finding was the difference in means of Black and White students. Certainly 
more study should be done in this area. 
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The results of this study showed that the listening ability of children 
in grades one, two, and three could be measured reliably, may be a more 
reliable measure of scholastic ability than intelligence tests, and that black 
children are about one standard deviation below white children as measured by 
these instruments. 

*37pT Guilford. Fundamental Statistics in. Psychology and. Education. 

(New York: Mruraw-Hill Book Company), p. 233. 
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Greenland Company, 1956), p. 207. 
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